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1

1.1

L2
L2

CLT (Communicative Language Teaching) 
L2

L2

L2

1.2

 (2013) 2020
2020

2 20.7%



- 2 -

2
33.67%

, 2015, pp. 42-43;  (3) p. 103; 
p. 150

3

CEFR
A1 A2

A1 70% 
29.2% , 85% 13.3%

,  (3),  pp.153-154

, 2015, p. 4

9 10 70%
, 1986; , 1988; , 2003; , 2004; , 2006; , 2009

, (2009) , (1988) 

 (closed system) holistic chunk 
processing:

1 1
 (open system) 

(analytic rule-governed processing: 

Wh

Wh
1

, 1988; 
Pieneman, Johnston & Brindley, 1988; Myles, Hooper & Mitchell, 1998; Myles, Mitchell & 



- 3 -

Hooper, 1999; Weinert, 1995; Dekeyser, 1998; , 2009; , 2011
 (2009, pp. 31-42) 100 1

Wh
 “Do you  ?” Wh

Wh 2011, pp. 10-19
1 10 1 2 3
 ( : New Horizon English Course 1, 2002, 

Unit 6, pp. 50-53) 3
have 3 4

10
1) 10 2) S-V Agreement

3) Does he speak ?  Does he usually speak ?
What language does he speak ?

4)  (e.g., nice, usually, near Sydney, at home) 
S-V Agreement

Wh
 (DeKeyser, 1998, p. 46)

VanPatten 
(1987, 1989, 1990) 1 1

(DeKeyser, 1998, pp. 43-46)

8 1
78.6%  (Benesse, 

2010)

1 3
, 2003, p. 167

 (2003) 

5
 (2011, pp. 16-17) 

3 6
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 (2003) 
 (1986, pp. 

58-65)

Wh

 (a combination of vocabulary, or lexical information plus extra linguistic 
information) (Krashen, 1982, p. 66;  
Swain, 1988, p. 72)

Swain (1988) 

 (conflict) 

2
 (form) 

Widdowson (1990, 1998) 20 CLT
L2 (task

performance) L2
Rivers (1972) 

 (Widdowson, 1998, p. 
327) Rivers (1972) 

Wray (2002) 

L2
11 12

“I have suggested that recognition of this transition could make the teaching of 
preteens a very fertile ground for the development of teaching methods sensitive to the 
changing intellectual approach of the maturing learner” (Wray, 2002, p.198). 
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Wray

 (a tolerated alternative) 

1

1.3

2 CLT L2

3 15 1

activity

 (RQs) 
1)

2) 3)

4 3

6

5 3  (RQ1-3) 
,

6

2

CLT (Communicative Language Teaching) 
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Peters (1977, 1983) L2

CLT 30 CLT

(Gatbonton and Segalowitz, 2005, p. 346) 
3  1) 2 2)

3)

2.1

Peters (1977, 1983) 7 2 3
 (Minh) 

L2

Peters
L1 ,

L2
 (Peters, 1983, pp.35-68)

1 stress, tone, pattern 
rhythm 2  (e.g., all gone) 

 (segmentation) 2

 (all gone) 
(all + gone, clean, dry. . . )

What’s, That’s a, See the  (structural 
pattern)

Peters (1983, p.89) 
Krashen and Scarcella (1978) 

“dead end”

Peters (1983, pp.109-113) 2
1

2 L2
L2
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 (Peters, 1983, pp. 68-70) 4

2.1.1

 (Peters, 1977, p. 571) 
 (Peters, 1977, 1983; Wray, 1999, 2002; Willet, 1995; Itoh & Hatch, 1978; Gatbonton & 

Segalowitz, 2005; Segalowitz, 2010; Fillmore, 1979; Bohn, 1986; Nattinger & DeCarrico, 
1992; Lewis 1993, 1997; D. Willis, 1990, 2003; D. Willis & J. Willis, 2007; Ellis & Sinclair, 
1996; N. Ellis,1996; R. Ellis, 2006; Bygate, 1988; Weinert 1995; Hakuta, 1976; Krashen & 
Scarcella, 1978; Hanania & Gradman, 1977; Yorio, 1989; Granger, 1998; Nation, 1990; 
Shiki, Mori, Kadota & Yoshida, 2010; Curtain & Dahlberg, 2010; Mitchell & Martin, 1997; 
Myles, Hooper & Mitchell, 1998; Myles, Mitchell & Hooper, 1999)

L2

Nattinger and DeCarrico, (1992); Lewis (1993, 1997); 
D. Willis, (1990, 2003); D. Willis and J. Willis (2007) 5

5 L2  ( )

 (Peters, 1977, 1983; Willet, 1995; Itoh & Hatch, 1978; Fillmore, 1979; 
Bohn, 1986; Hakuta, 1976; Wray, 1999, 2002; Segalowitz, 2010)

 (Wray, 1999, 2002, 2008; Gatbonton & Segalowitz, 2005; 
Segalowitz, 2010; Ellis & Sinclair, 1996; N. Ellis,1996, 2001; R. Ellis, 2006; Bygate, 1988; 
Weinert 1995; Krashen & Scarcella, 1978; Curtain & Dahlberg, 2010) Peters
(1983) L2

 (Mitchell & Martin, 
1997; Myles, Hooper & Mitchell, 1998; Myles, Mitchell & Hooper, 1999)

(1) (2) (3) L2

2.1.2

11 L2 L1
11
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L1
Wray, (2002, pp.159-160); Segalowitz, 

(2010, p. 113) 2
Nora (Fillmore, 1979) 7

1)
2)
3) 5-10 “school” “nursery” “kindergarten”

4)
,

5) 1 form

6) 1
7) “ filler”

Nora in the high school in class
 (Wray, 2002, p. 167)

7
1

Takahiro (Itoh and Hatch, 1978, p. 78) Wode
4  (Bohn, 1986, p. 199) 

Takahiro

“school”
“identity”

ESL 1 Xavier (Willet, 1995, p. 498) 
“identity”

2  (Yael, Nahla) 1
ESL “identity”

“identity” ,
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2.1.3

3 (1) (2)
(3) Wray

(1)

Nattinger and DeCarrico (1992), Lewis (1993, 1997), D. Willis (1990, 2003), D.
Willis and J. Willis (2007) 5

Peters (1983); Fillmore (1979) 

Nattinger and DeCarrico, Lewis, D. Willis 4 2
lexical phrase approach (Nattinger and DeCarrico, 1992, p. 118) 

 (lexis) (English as a lexical 
language)

 (e.g., D. Willis, 2003, pp. 142-167)
 (Wray, 

2000b; Segalowitz, 2010)

(2)

Bygate (1988)

(pp. 70-74) 1

“ (clause-down approach) ”

(T-fronted)
(complete sentence) 

“

(negotiated input) ” (syntax)
2

1
oral activities

oral activities

Weinert (1995) 42 10-16 2
Weinert
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Bygate (1988)

Hakuta (1976, p. 333) 

 (word) 

(Krashen & Scarcella, 1978; Yorio, 1989; Granger, 1998; Nation, 1990
Krashen and Scarcella (1978) L2

(Hanania & Gradman, 1977)
Nora (Fillmore, 1979) 

 (direct line)

Yorio (1989) L2 3  (written composition) 
1  (idiom)

2 oral
 (idiomaticity) 

collocation (e.g., most of the time)  sentence stems (e.g., It 
gives me great pleasure ) performance

3  (p. 61) 
 (idiom) 

 (grammaticality) 

(3) Wray

Wray (2002) L2
L2

1 4  (the four phase model of language acquisition) L2
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1) phase 1-early phase 2, 2) phase 2-later stage, 3) phase 
3-phase 4 3  (Wray, 2002, p.133; 
Wray & Perkins, 2000, pp.19-22)

1. (Wray, 2002, p. 133)  

1) phase 1-early phase 2

0 2 L2  (NS-like) 
phase 1  early phase 2  1

L1

L2 L1
“NOA 

,”

 (Wray, 2002, pp. 132-135; p. 202)
L1

2) phase 2 (later stage) 

2 8 L2
L1

“creative stage” L2

Nora (Fillmore, 1979) 5 7

 (usage) 
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Juan (Fillmore, 1979) Nora

 (phase 3-4) 
Wray

3) phase 3-4

10 8 L2 L1
L2 10

Peters (1983, p.87) 
2 L1

1
 (genuine message)  (Wray, 2002, p. 205)

1
 (Non-native speaker) 

 (Native speaker) 
 (peer) 

2

 (Wray, 2002, pp. 205-208)

4 Wray (2002) ,
phase 1 early phase 2 L2

1 1

L2
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“major catastrophe” 2
“major”, “big”, “large”, “catastrophe”, “calamity”, “ tragedy”

 (Cowie & 
Howarth, 1996, p. 91)

Yorio (1989) Powley
and Syder (1983) 2

 (NS-like usage) 
(variation)
(1983, p. 215)  (poetry) 

Wray

Wray (2002, pp. 212-213) 
4

 (set up) 
“Critical Age”

, 2001, pp.198-199
2

2.1.4 L2

Peters (1983) 
L2 (1)

(2) (3) L2
2

(4) Wray L2

(1)

Gatbonton and Segalowitz (1988, 2005) activity

1) activity
2)
3) activity
4) 4 ~ 5
5)  (repetition) 

(multiple rehearsal) 
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5) 

(Weinert, 1994, p. 78; Mitchell & Martin, 1997, p.6)

practice  (Gatbonton & Segalowitz, 1988, 2005; DeKeyser, 1998, 
2007; Ranta & Lyster, 2007)

“phonological short-term memory (STM) ”
“long-term memory (LTM) ”

STM LTM STM STM

 (N. Ellis 
& Sinclair, 1996; N. Ellis, 1996, 2001; Shiki, Mori, Kadota, & Yoshida, 2010)

(2)

Yorio (1989) ESL writing

Curtain
and Dahlberg (2010, p.326) “

 (by osmosis) ”

(interlanguage rule) 

(3)

L2 1, 2
Mitchell and Martin (1997) 2  (6 ) 2

60 11 13 L2
5

2

Myles, Hooper, and Mitchell (1998), Myles, Mitchell, and Hooper (1999) 
L2 11 12 16

1 1

(Mitchell, & Martin, 1997)

1 5  (Teacher C, D, E, N, O) 
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 (1997, p. 15)

5
1  (Teacher D) 4 “CFL (communicative
foreign-language use)”  “PFL (practice foreign-language use)”  (

) 4
“PFL” oral activity (e.g., 

Q-A ) 71.8% 86.4%
 “CFL” oral activity 

2
5 1

3

oral activity
5

5 3  (Teacher O, C, E) 
Teacher E

“infinitive” “gender morphology” “tense”

“tense”

“tense”

“go” “went”

2  (Teacher D, N) 
 (Teacher D) 

1  (Teacher N) 
“gender morphology” “tense”
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(Hakuta, 1976, p. 333)

5
5 2

“gender morphology”

 (Mitchell & 
Martin, 1997, pp.14-15; p.23) Teacher N  9 3 2

“journal writing”

10 11 4 5
2  ( eacher E,

C) (parrot version) 
 (driving force) 

1,2 3
“The boy I like cricket? ” 

“Does the boy like cricket? ” 
 (Mitchell and Martin, 1997, p. 23)

 (instrument) 

 2 (Myles, Hooper, & Mitchell, 1998; Myles, Mitchell, & Hooper, 1999) 

1 6

2 3
Wh

“nearest chunk”  (e.g., Where lives a 
living room?) Wh  (e.g., Where the beach?)

 (e.g., Which activities. . . at the Belleville?) 
1 1

 (V-less phrase) 

 (1999, p. 
76; p. 358)
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(4) Wray L2

Wray (2002, pp. 187-188)  (Mitchell and Martin, 
1997; Myles, Hooper, and Mitchell, 1998; Myles, Mitchell, and Hooper, 1999) L2

5
L2

Nora (Fillmore, 
1979) L2 11-12

 (Mitchell and Martin, 1997, p. 12)
Wray

60
16
Wray

L2 1) 2) 3) L2
3  (Wray, 2002, pp. 196-197)

3 Wray 8

 (a tolerated alternative) (2002, p.196) 
 (2002, pp. 147-149; pp. 196-197)

8
2

L1
8

“bubble”

“socio-international bubble” (Locke, 1993, pp.107-131) L2
2

2

Wray 8
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2.1.5

Peters (1983) L2

1) 2) 3) L2
3

1

2

 L2

3 L2
2 5

2

Wray (2002, pp. 187-188) 5 L2
11-12

8 L2

8

Wray  (2002, p. 188

CLT
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2.2  CLT (Communicative Language Teaching) 

Widdowson (1990, 1998) 20
 (syntax) 

(lexis)
 (fluid) 

1

 (1990, p. 91)
 (description)  (pedagogy) 

“back-up resource”

L2
1

2 2
L2

(skill-getting) Rivers and Temperley (1978) 
 (Widdowson, 1998, p. 327)

L2 CLT 3 (1) Rivers
Curtain and Dahlberg (2010) practice

(2)
Segalowitz (2010); Gatbonton and Segalowitz (1988, 2005) 

(3)
McCarthy (1991) Nattinger and DeCarrico (1992) 

2.2.1

2.2.1.1  Rivers

Rivers 1

(skill-getting practice) (skill-using practice) 2
Rivers L2

native speaker  (Pseudo-communication) 
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 (Interaction) 
(Rivers, 1972, p. 73; Rivers, 1976, p. 23; Rivers & Temperley, 1978, p. 4)

2.2.1.1.1

Rivers (1968, 1972, 1973, 1976, 1981), Rivers and Temperley (1978) 
 1) 2) 2

(closed system)

 “I’m going” “He’s staying home”

“I’d rather go, 
but he’ll stay.”

1

“I’m going”, “before he comes”, “if I don’t see him” “to the 
station” “to school”

 (segments) Rivers

 (Rivers, 1976, p.82)
Rivers

 (structured practices for autonomous purposes) 

L2
(Rivers & Temperley, 1978, pp. 16-17)
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L2

1

Rivers (1976, p. 19)

2.2.1.1.2

Rivers

 (performance) 
 (the great leap)

“communication practice drills”

(1972, pp. 73-76; 1976, pp. 23-27)
River

3 1)  (normal purposes) 
2)

3)
(adventurous spirit)

 (schizophrenic situation) 

(1964, p. 78; 1972, pp. 76-77; 1973, p. 26; 1976, pp.27-29)
3 Rivers

1

2 activity type 
(e.g., seeking and giving informations, problem solving, acting out social roles) 
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“problem solving”

3

 (1972, pp. 78-81; 1976; pp. 30-34)

Rivers  (1972, p. 81; 1976, p. 34)

2.2.1.1.3

Rivers (1968, 1972, 1973, 1976, 1978, 1981) L2
2

1

 (1968, pp. 81-82)

(p. 20) “I’m going” “He’s 
staying home” 1, 2 3 (I  he)
(am  is)

(Rivers, 1968, pp. 101-105; Rivers & Temperley, 1978, pp. 
126-148)

L2

11-12
5  (Mitchell and Martin, 1997) 5

L2
2 native speaker

 (Rivers, 1981, p.115 )

“back-focus”  “rejoinder”
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2.2.1.2  Curtain and Dahlberg

Curtain and Dahlberg (2010) L2
2

2
Bruner (1966, 2002) Kennedy (2008)

Bruner
 (2002, p. 41)  (narrative principle) Curtain and 

Dahlberg

activity

 (Curtain & Dahlberg, 2010, pp. 158-161)
L2

“repetition, practice and drill” 
 “aha!”

Curtain and Dahlberg (2010) L2
3

2.2.1.2.1

2
1

2

(Curtain & Dahlberg, 2010, pp. 52-53)

2.2.1.2.2  practice  (revision) 

practice practice
1, 2

 (e.g., go, play)  “Gouin 
Series” (Curtain and Dahlberg, 2010, pp. 67-70) 6

8 1 1
Rivers and Temperley (1978, pp. 20-24) “Gouin Series”
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2.2.1.2.3

 (narration) storytelling
Kennedy (2009) 

TPR,

2.2.1.2.4

Curtain and Dahlberg (2010) 
SLA  (spontaneous 

interaction)  (negotiation of meaning) 2
Curtain and Dahlberg

 Rivers (1986) 
 (challenging) 

 (2010, p. 32; p.38) 

 (riskier role) ”

 (2010, p. 61)

“Gouin Series”

 (narrative) 
1 “Let’s Have a 

Dinner Party” (2010, pp. 112-114) 

Curtain and 
Dahlberg

 (genuine 
communication)  (2010, p. 114) 
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2.2.2

Segalowitz (2010) CLT (fluency)

(cognitive fluency) Segalowitz
(cognitive 

processing)
(formal instruction)

2

Segalowitz L2
TAP (Transfer Appropriate Processing) processing flexibility (closed versus 
open skills) 2

CLT ACCESS (Automatization in Communicative Contexts of Essential 
Speech Segments) Segalowitz ACCESS

CLT
(Gatbonton & Segalowitz, 1998, 2005; Segalowitz, 2010)

2 ACCESS

2.2.2.1  TAP

TAP 10
(context-sensitive manner)

(Segalowitz, 2010, pp. 
62-66; p. 176)

2.2.2.2  processing flexibility (closed versus open skills) 

TAP
processing flexibility Segalowitz (2010) 

(performance)
(closed environment)
L2

(higher 
level general control mechanism) 

(open 
environment)”
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tool

TAP

Segalowitz
(2010, pp. 66-70)

2.2.2.3  ACCESS

ACCESS
 (Gatbonton & Segalowitz, 1998, 2005; 

Segalowitz, 2010) 3
1 ACCESS

practice
Segalowitz Rivers and Temperley (1987) 

practice
 ACCESS

Segalowitz  (1988, pp.477-479; 2005, pp. 338-340; 
2010, 78-90)

2
 “Family Relationship Task” 3

practice
practice

family
3 TAP

(Gatbonton & Segalowitz, 1988, pp. 
477-486; 2005, p. 340)

3  (full utterance) 
L2

 L2 um, er, uh

1 2
1 2

(Gatbonton & Segalowitz, 2005, p. 338; 
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Segalowitz, 2010, pp. 41-42)

2.2.2.4  ACCESS

ACCESS
ACCESS ESL

1 2
L2
Muñoz (2007, p.238) 

practice Mitchell and Martin (1997) 
L2

Van den Branden (1997, pp. 
626-627) 11 12

 (modify) 
Muranoi (2007, p. 69 ) 

1 2
L2

 (Bygate, 1988; Nattinger & DeCarrico, 1992; Weinert, 
1995)

L2

2.2.3

2.2.3.1

 (dialogues) 

Swain (1988, 1993, 1995, 2000, 2005) 

(1988, pp.72-76)
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2
2

(2000, pp. 112-113; 2002, pp. 
173-179; 2005, pp. 474-480)

1
 (sustained talk)

Q-A
activit

2
(extended discourse) 

(joint problem-solving dialogue) 

3 (positive 
interdependence) performance 1

1
Swain

McCarthy L2

McCarthy (1991, pp. 122-136)
(initiation) (response)

(follow-up) 3

activity
1  (boundary) 

 (e.g., right, now, ok) 
(topic)  (sub-topic) 

2  (reciprocity) Q-A
activity activity
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 (joint telling) 

Swain
McCarthy (1991) 

2.2.3.2

Nattinger and DeCarrico (1992) McCarthy

L2

(fluency devices) 
1 (Exchange Structures) 2

(Strategic Tools) 2

(Bygate, 1988, pp.77-78; 
Widdowson, 1990, p.96; Nattinger & DeCarrico, 1992, pp.118-121)

1. Summons  response 
2. Nominating a topic  clarifying
3. Question  answer
4. Nominating a topic  checking comprehension
5. Asserting  accepting / Asserting  endorsing disagreeing

6. Closing  parting

1 (Exchange Structures) 

5

(a sounding board)
(Bygate, 1988, p. 75)
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(Nattinger and DeCarrico, 1992, p.119)

(Bygate, 1988, pp.66-74; Nattinger & DeCarrico, 1992, pp.186-189; D. 
Willis, 2003, pp.192-197)

1. Repetition                

2. Expansion
3. Substitution
4. Framing or completion
5. Markers

2 ( trategic Tools)

2.2.3.3

Swain McCarthy

Nattinger and DeCarrico
L2

L2
L2

Nattinger and DeCarrico
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2.2.4  CLT

Widdowson (1990) 
CLT

1 Widdowson (1990, 1998)  L2 Rivers
(1998, pp. 327-380)

Rivers L2

2 Curtain and Dahlberg (2010) Rivers (1968, 1972, 1981) Rivers and 
Temperley (1978) L2

 (narrative) 
3 Gatbonton and Segalowitz (1988, 2005), Segalowitz (2010) 

practice
practice

L2
L2

4 Swain (1988, 2005) 2  (source)
 (positive interdependence)

Q-A activity

McCarthy (1991) 
L2

activity
Nattinger and DeCarico (1992) McCarthy 

(1991)

CLT

3
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2.2.5

CLT
Peters (1983) 

L2
2

2

8
Wray (2002) 

8

CLT Rivers (1972) 

Curtain and Dahlberg L2

Swain (1988, 2005) McCarthy
(1991) Nattinger and DeCarico (1992) Q-A

L2 2
1

2

L2
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3

3.1

Peters (1983) Widdowson (1990) 
CLT (Communicative Language teaching) L2

1
2011 5 6

ALT

15

2014b 3 1 activity

3

(segmentation process)

3.2  (RQs)

activity
2
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3
RQ1

RQ2
RQ3

3.3

3.3.1

15
23 4 557 , 21

1 2 35 ; 3 4 60 5 6 70
330 2 15
28 ALT 1

CBI (Modified Content Based Instruction) 2

1 6 9
activity 1 activity

4

5

1  2

activity activity

2 3
activity

 (be, have) 

Willis (2003) 

 (2003, p. 52) Gatbonton and Segalowitz (1988, 
2005), N. Ellis (1996, 2001), N. Ellis, Simson-Vlach, and Maynard (2008) 

activity activity series
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2

practice ALT
activity

improvisation 1
practice activity

2
practice activity 1

PPP
(Presentation-Practice-Production) 

activity
activity

activity
3 , p. 37

activity
 (formulaic frames) 1 be good for ~ 4

3

Promoting Communicative Competence 

Activity series      

Practice expressions in problem-solving patterns         Improvisation 

in chants/rap              in language-action context       in English/Japanese 

in discourse frame                 in self-assessment                  

                       
                         

input-based output-based reflection phase 

skill-building skill-using creative use of skills 

2
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3

practice activity

Gerken (1996 2
practice activity

 (syntactic boundary) 

Harley, Howard and Hart (1995) 1
 (syntax) 2

3

2011, pp. 41-44 activity

house chants
2011, p. 34

2  ( )
 (rhythmic refrain)  (rhyme) Kolsawalla (1999) 

4 activity 

Nattinger and 
DeCarrico (1992) 

3

 (Nattinger and DeCarrico, 1992, pp.186-189; Bygate, 1988, 
pp.69-74; D. Willis, 2003, pp.194-197) 

(McCarthy, pp. 30-32) 1

3
special point, number 1, 2, 3

why – because
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activity
, 2011, p.313; p.469

3  (5

Topic: 7/9
2011, p. 364

(Exchange Structures) (Strategic Tools)

C1:  Hello. Which car iis good for the future?

C3:  I think the “Small Body and Big Dream” car is good. 

C4:  This car  is good for city life.

C1:  City Life? Back-focusing 

C3:  Yes. City life in Tokyo, Nagoya etc.  Amplification

C2:  I see. 

C4:  Special point number 1. This car has four sensors. So this car is safe. 

C2:  Where are four sensors? 

C3:  Here, here, here, and here. This four sensors teach danger.   Amplification 

C1:  I see. It’s safe. 

C3:  Special point number 2. In traffic jams, this car can jump. 

C2:  What is traffic jams? 

C3:  Car and car and car and car. Many cars are lined . OK? 
Paraphrase 
Confirmation check 

C2:  OK. I see. Thank you. 

C4:  Special point number 3. This car’s engine is a solar engine. So this car iis good for the 

earth.

C2:  How many seats? 

C3:  This car has five seats. 

C2:  I see. Thank you. 

C3:  What do you think about my car? 

C1:  I think it’s great (ok/ good/ very good). 

C3:  Thank you. Why? 

C2:  Because this car has a solar engine. It’’s good for the future.

C3:  Thank you. 

Notes:  (formulaic frames) 
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5:  (improvisation)

 (improvisation) 
 (summarize)  (highlight) D.

Willis (2003) 2
 (2003, p. 68; p. 213)

D. Willis

 (gap) 

3
“Music is + + ear”

“YOU” “You can  ” 
“You can hear 

music.” M ALT

T:    How about you, Miki-san.  Which house do you like the best? 
M:   Ai-san ((no uchi))
T:    One more time, please? 
M:   Ai-san ((no uchi))
ALT:  Where’s the house?  
T:    Ai-san’s house! Music Note House!  Why? 
M:   Music is + + ear + (pointing at her own right ear). 
T:    YOU (with rising intonation)  
M:   You can + / / You can (( hear)) music. 
T:             / / You can hear music. Ok. Thank you. 

 ( 2011, 3
)

6:

1

be going to + 

2 2 1 1
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C1, 2:  What do you have? 
C3, 4:  A tomato. 
C1, 2:  What’s going to happen? 
C3, 4:  It’s going to sink/float. 
C1, 2:  Let’s see.  

, 2011, p. 133

2  (e.g., go to up~ ) 
 (e.g., No door!) 4

Nattinger and DeCarrico (1992, p.184) 
Mitchell and Martin (1997, p. 12) 

 (stimulus) 

Lewis (1993, pp.160-179) 
5 improvisation

3.3.2

 (RQ1-3) (1)
activity

(2) 
(3) 

3.3.2.1

, 2011 538

ALT
activity 242 activity activity

2
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CLAWS 5
(2010 b) (2012) (2007)

“when” “so” 
13

15337 1597 TTR 0.09
Laurence Anthony

 (concordancing) 
AntConc 3.2.4w (2012, p. 116) z

z
2

3.3.2.2

(2014b) Nattinger and DeCarrico (1992); 
Bygate (1988) 

Repetition
Back-focusing (2014b)

3, 6
4 4

(7) Expressing politeness
 (1) b: Holding device; (4) c: Paraphrase; (6) a: Confirmation check; 
(6) b: Acceptance; (6) c: Macro organizer

4

(a) Back-focusing
   A: This house is 3 rocket ufo alien space house, ok? 
   B: 3 rocket ufo alien space house, ok? 

(1) Repetition    A: ok. 
(b) Holding device
   A: Do you know my father? 
   B: Your father?  He is so cool. 
   A: This is my father. He is a barber.  
(a) Amplification
   A: 9 window. 
   B: Really?   

(2) Expansion     A: Really. pointing 1-2-3-4-5-6-7-8-9.
(b) Re-using
   A: Which season do you like, spring, summer, fall and winter? 
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   B: I like winter. 
   A: Winter, ok. This house has a 4 season switch. You can go to winter.

(3) Topicalization 
   ( )

   A: This house has a planetarium, museum, aquarium. You can study science, ok? 
   B: Ok.  
   B: Planetarium, museum, aquarium, which do you like? 
(a) L1 use
   A: This house is shoe dokodemo switch fruit tree house. 

(4 Substitution (b) Self-repair
   A: How … what color is your house inside? 
(c) Paraphrase
   A: What is traffic jams? 
   B: Car and car and car and car. Many cars are lined, ok? 
(a) Sympathetic

(5 Framing/Completion    A: Parachuting tornado elevator jumping clouds a..chi…  
   B: *whisper hint: jumping on the clouds
   A: jumping …jumping on the clouds, ok? 
(a) Confirmation check
   A: What kind of baby were you? 
   B: I was a shy baby.  Shy, ok?
(b) Acceptance
   A: What kind of rice is this? 

(6 Discourse markers    B: It’s a short grain rice. 
   A: Ok. It’s a medium grain rice. 
(c) Macro-organizer
   A: Which car is the best for the future, first, let’s think about the energy. 
   B: Solar energy is free, so solar energy is the best. 
   (opinions from speakers C, D, and E
   A: OOk. We think Mr. Okuda’s car is the best because this car has a solar battery. 
    It’s good for environment. 

(7 Expressing politeness A: I see. I think the answer is 10 years. 
B: No, I’m sorry. One more try. 
A: Ok. The answer is longer or shorter?

3.3.2.3

3 7 2011 3 6 7
2014 11 3

6
ALT

DVD 6 Microsoft Word
Microsoft Excel 852 3

DVD ALT, Robert Middleton 311
3 6

z
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3.3.2.4

2 (1)
Myles, Mitchell, and Hooper (1999, p.74) 

(2) Peters (1983, pp. 46-51)  (segmentation 
process) stage 5

stage 2
Peters

stage 2  (RQ3) 

2

(1)

wh Subject + verb

(Myles, Mitchell & Hooper, 
1999, p. 74)

Wh
5 (Morgan & Saxton, 2006, 

pp.64-71; 75-77)

(Pienemann, Johnston, and Brindley, 1988, pp.226-230) 
L2

Myles, Mitchell, and Hooper (1999, p.74) 

Carter, & McCarthy (2006, pp.724-726) 
 (2005, p. 752; p.874) 

, 2011 , 3, 6
DVD 5 5

5 5

 1 

(a)
   A: Really?        B: Yes! 
(b)
   A: Nasca Line wide is about two meter. And deep, deep,OK?
   B: OK. 

 2 

Yes/ No (be )
(a) be
   A: Is this China? 
   B: That's right. 
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(b)
   A: Can you find a fish? 
   B: I think it’s here. 
(c)
   A: Wine is red wine or white wine?
   B: Maybe white wine. 

 3 

(a) be
   A: What’s in Santa’s bag? 
   B: One angel and one bear 
(b) can  
   A: What can we see?  
   B: We can see Jomon Sugi. 

 4 A: How long do you have club activities in the morning?
   B: About thirty minutes. 

 5 

(1) there
   A: How many diamonds are there in this box?           B: Five.
(2)
   A: What do you want to be?
   B: I want to be a cartoonist. 
(3) does, did 
   A: When did ice cream come to Japan?
   B: In the Edo period. 
(4) be
   A: Where were you born? 
   B: I was born in Tajimi 
(5)
   A: What’s going to happen? 
   B: It’s going to sink/ float. 
(6) it 3
   A: What animal does she like?
   B: She likes dogs. 
(7)
   A: Which is bigger, a broad bean seed or a plum seed?
   B: Maybe a plum seed is bigger.
(8)
   A: Which car is good for the future?
   B: I think the Small Body and Big Dream car is good.
(9)
   A: Do you know which one is an orange seed?
   B: Yes, I know. 
(10)
   A: How many diamonds are there in this box?         B: Five.
(11)
   A: Planetarium, museum, aquarium, which do you like?
   B: I like museum. 
(12)
   A: What is it like? B: It makes me happy.

(2) stage
5 5

Peters (1983, pp. 46-51) (segmentation process) 
stage Peters (1983, 

pp. 46-51)  (segmentation process) 

, 1999
(segmentation process) 1 unit 2
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1st stage Later stage 
 (stage) 1st stage  2nd stage

3rd stage

6

1st stage unit + unit (all clean, all dry, all gone 2 unit

2nd stage 

unit + list all + clean, dry, gone all unit  list clean, dry, 

gone  (closed list) unit all

3rd stage 

frame + slot (all gone + X, there + X, more + X,) list (=X) 

list unit

unit frame list (=X) slot (analyzed slot) 

frame + slot

formulaic sentence frames (e.g., What’s 

this X; That’s a X) 

Later stage 

frame 1 slot frame (e.g., What a nice X you have 

 What a nice elbow you have) slot frame (e.g., Is + X + it + X’ Is

making it the car) L2 Nora

 (Peters, 1983, p. 54) How do you do dese

do, dese, you sentence pattern 

1.How do you do dese + X (NP, PP) e.g., How-do- you- do-dese flower power?

2. How do you + X (VP)              e.g., How-do-you make the flower? 

How did you + X (VP)             e.g., How-did-you make it? 

3. How do  

How does + X (X = whole clause)   e.g., How does this color is? 

How did  

4. How was also segmented off.       e.g., How you make it?  

(3)

5 1) 
2) 3)

4) 1) 2) 3)
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activity 242 3895
835

5 5
z 9 5

z 10, 11
3,4

3 311 84
5 6

851 143 3 3
6 5 z 12

2 2010, pp 67-68 8)
5 z 13,14

5, 6)

3)
5 3

Q1. 3, 6
Q2. 3, 6
Q3. 3, 6

4)
1), 2), 3) 

3, 6
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4

4.1

3 1
3 2

5 5

3
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2011; , 2003
4 (go, play) (be,

have, like, think) 2011, p. 52
“think” 2

“see”

be
do
see
like
have

go
think
play

4
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2 3
1 “how many  ” 3

2011, p. 52 “Why” 
5 1 2 3

3

what
how
why

where
which
when
who

5
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3 6, 7

and
because

so
or

when
if

but

6
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1 1 z 2 2 z 3 3 z 4 4 z 5 5 z 6 6 z

to
in

about
at

from
for
on
of

under

7



- 51 -

4 3,
8 “ok”

“great” “really” “sorry”

1 1 z 2 2 z 3 3 z 4 4 z 5 5 z 6 6 z

yes
wow
oh

hello
no

good-by
hi
ok

please
sure

really
sorry
great

uh-huh

8
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4.2

2
1  (Back-focusing)

(Confirmation check) “ok”
2 (L1 use) 5 Back-focusing “ok”

(Amplification)

(L1 use) (Sympathetic) (Expressing 
politeness) 

(Holding device) (Paraphrase) 5
(Acceptance) “ok” 2 (Macro-organizer)

“ok”
(2014b) 

(Re-using) (Topicalization) (Self-repair)
3

1 2 3 4 5 6 Total
1. Repetition Back-focusing 12 3 17 32 36 20 120

Holding device 0 0 6 10 0 0 16
2. Expansion Amplification 5 9 8 2 7 1 32

Re-using 0 0 0 0 0 0 0
3. Topicalization 0 0 0 0 0 0 0
4. Substitution L1 use 0 5 3 14 16 8 46

Self-repair 0 0 0 0 0 0 0
Paraphrase 0 0 0 0 4 1 5

5. Framing / Completion Sympathetic 0 0 4 5 6 0 15
6. Discourse marker Confirmation chec 2 9 22 46 53 46 178

Acceptance 0 0 0 0 2 0 0
Macro-organizer 0 0 0 0 1 0 0

7. Expressing politeness 1 1 32 35 27 31 127

7

4.3

4.3.1  5

9
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z 0
(2012, pp. 

116-117) z 0.5

z 0.5
3, 4, 5 2 1, 3, 4, 5 1, 6

(RQ.1)

activity

(RQ3)

 9   
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4.3.2  5

5 z
0.5
3, 4, 5, 6 2 1, 2, 3 ,5

2 3, 4 ,5 1,
3, 6 4

3, 4 10, 11

4.3.2.1
3, 4, 5, 6

activity
Back-focusing

Back-focusing “ok”
(Confirmation check) (e.g., This house is swing slider spa tree house. 

swing slider spa tree house, ok?)
(Clarification request) (e.g., Umeboshi is a medicine  Medicine?)

(Comprehension check (e.g., I was a shy baby, shy, ok?  A shy baby! 
Really?) “Can you guess? ” “Why? ”

(e.g., What animal is this? Can you guess?  It’s a snake. Why?  Because 
it has a long body.)

“Can you guess? ” “Why? ” 3,4,5,6 165 157
(95.2%)

(Gatbonton & Segalowitz, 1988, pp. 
477-486; 2005, p. 340)

3
11)

4.3.2.2.  
2

9 4 “Can you do/find ? ”; “Do you like
? ” 2 (e.g., Do you like milk?  Yes, I do./ No, I 

don’t.)
orange, milk 3 5

1, 2
2011, p. 535
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activity
activity 1, 2

(McCarthy, 1991, pp. 15-16)

4.3.2.3
1, 2, 3, 5

activity
1 “What’s  ” / “What’s in  ” /  “When is  ? ” 3

2 “How many  ? ” 3 5
(what, where, who, how) 

activity
3, 4, 5

Wh (What/ Who/ Where/ Which/ How is/are/can ?) activity

3 “what” “What’s/ What is 
 ? ” “What’s a  ? ” “What’s the  ? ” “What  is  ? ” “What can we/ you  ? ”

“what” 
(What’s the clean energy?  This house has many sun-board. You can get sun energy.) 

(What is traffic jams?  Car and car and car and car, 
many cars are lined, ok?) (What is delicious?  Delicious is good taste)

“what” 3,4,5 82 43 52,4%

“what” Wh yes, no

(Morgan and Saxton, 2006, p.64)
Wh

5

4.3.2.4
1,3,6

activity
1 13 7 “What do you 

have/want? ” “What  do you want? ” 3 10
5 “What  do you like? ” “What do you think of  ? ”

2 1 7 1, 3
1 1, 2 2



- 56 -

2 1 7

(Rivers, 1968, pp 101-102; 155-156; Gatbonton and Segalowitz, 1988, p. 
488; Curtain and Dahlberg, 2010, pp. 67-70) 

6 Wh (What/ Where/ Why/ How/ When/ Where + do you
?), (How long/ What time/ Which club/ How many + do you ?)
activit (like, feel, think, use, have, get up, 

take a bath, go to bed) 
1

(e.g., How many friends take a bath for twenty minutes?) 6 52 21
(41.2%)

4.3.2.5
4 activity

10 8 4 3
4

(you, she) (e.g., celery, kiwis) 
do (did, does) be (was, were)

to (to go, to ride) (for customer, for the future) 
1 2 3

(e.g., Where does the most celery grow?) (e.g., 
How many grams did you weigh?) 4 32 9
(28.1%)

5 (Mitchell and Martin, 1997)
4

2
1) 1,2

2) activity
Wh 3 1) 1

2 1 2 2) Wh
activity

3) 4
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10

11
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4.3.3   5

3 6
12

1
2

6
3

3
z 0.5

6

 12  

12 3 6

2

7

3 0.1%  ( ² =30.70, p = .000)

6 5%  ( ² =4.33, p = .038)
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5 2

² df p

30.70 1 <0.01
4.33 1 0.038

8 3 6 2

4.3.4  5

3 , 6
0.5

5, 6 13, 14 3, 6 6
3 6

2

4.3.4.1
3, 6

activity
3 Back-focusing “ok”

(e.g., blue and yellow  blue and yellow, ok? )
(e.g., why? )

35
6 Back-focusing

(e.g., Maria Reiche is sweep Nasca Line every day  Sweep?)
(e.g., Nasca Line wide is about two 

meter, and deep, deep ok?) 3 (e.g., 
Quiz ok?; How many meter, can you guess? ) 57

3 (e.g., How many 
door/window?) (e.g., special 
point/special point, number1, ok? ) 2

24 88.9%
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4.3.4.2
6 Wh

activity
3

1) 
What can ?

What can we buy/eat/ see , ? 3 2)
“what” What’s  ?/ What’s the ?

demo
(What’s this? / What’s the taste?)

(e.g., What’s paella?) (e.g., What’s little?) 1), 2)
“what” 6 51 36 (70.6%)

-0.5

0

0.5

1

1.5

2

3 6

z

35 1.66 53 1.74

13 0.14 12 -0.04
7 -0.28

13
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24 1.78 5 -0.37
3 -0.23 2 -0.50

53 1.78
6 -0.32

14

4.3.5

3
(Q1, 2, 3) 

Q1. 3, 6
3 3, 6

3
6 3, 6

3, 6

Q2. 3, 6

1) 3, 6
3, 6 3

2)
activity 6
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1) 3
“what” 

6 2) 3, 6
3, 6

Q3. 3, 6
3, 6

2

Q1 Q3 3

1

activity

2 3
“what” 6

3, 6

 (thought)  (Rivers, 1968, p. 104)
/

2

 “What’s this ?” 6 6

 (RQ1) p. 48 “what” 2
6

“what”

2 Q2)  “what”
Q3)
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4.3.5.1  what

 “what” 15
5, 6  “what” 3

 “what” 

 “what” 
16 6  “what” 6

 (70.6%) 3  “what” 
1  (What color is your house ?) 1  (What do you think of my 
house?) 16 5

16 3 6

2

8 6

0.1% ( ² =20.83, p = .000) ( ² =1.72, p
= .190)

6  “what” 

15 what
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6 0.82 50 1.78
8 1.33 6 -0.25

16 3 6 what

² df p
20.83 1 <0.01

1.72 1 0.19 

9 3 6 what 2
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4.3.5.2

3, 6

(1) (2) 

(1)

 (topicalization) 
1) 6 1

5 1 6

C1: This is Sagrada Familia. 
C2: When was it built?
C1: It’s eighteen eighty-two, ok? 
                                                          6 4

2)  (discourse) 

, 2005, p. 752 3 1

C1: This house has a planetarium, museum, aquarium. You can study science, ok? 
C2: Ok. 
C1: Planetarium, museum, aquarium, which do you like?  

3 6

(2)

2
1) 3 3 10 6

3 24 2
3

2011

C1: This house has a big tree.  
You can enjoy the Tarzan rope. Do you like Tarzan rope? 

C2: Yes, I do. 
3 2
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2)  (declarative 
questions)

(Carter & McCarthy, 2006, pp. 724-725) 6 1
3 6

C1: Chocolate cookies, chocolate. 
C2: I see. Wine is red wine or white wine?
C1: Maybe, white wine.  

6 2

3) “ checking questions”
(Carter & McCarthy, 2006, p. 726)

6 1
3, 6

C1: I want to go to France. 
C2: Why?
C1: Uh, eeto, (demo , Boeuf bourguignon )

What’s, What’s, What’s name? 
C2: Boeuf bourguignon? 
C1: I like Boeuf bourguignon. 

6 2
4) “echo questions” 

 “what” (Carter & McCarthy, 
2006, p.199; p. 726) 6 1 3 6

C1: It’s cheese taste. 
C2: I see. This black is what?
C1: It’s vegetable. 

6 6

3, 6
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Carter & McCarthy, (2006, p. 164) 

 (face to face) 

1  (continuum) 5

4.3.5.3

3 6 5
stage

1 , “What’s this X?” (Peters, 1983, pp. 47-48; Wray, 
2002, p. 166) 13, 14, 15, 16 , 9 3, 6 7

10, 11 ,
5, 6

3 5  “what” 
 “what” 1  (What color is your house?) 1  (What do 

you think of my house?) “what” 1
3rd stage

2nd stage
6 5 “what”

Wh
6

1  2  “What’s  ? ” 
“What’s/ What is/ What’s the  ? ”,  “What can we see/ buy/ eat in  ? ” 

“What’s/ What is/ What’s the  ? ” stage
3rd stage “what” 

“What can we see/buy/eat in  ? ” 
2 3rd 
stage Later stage

3 1

6
3rd stage Later stage
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10 3 1
Dialogue Video transcript (no. of containing Exchange Structures and Strategic Tools in the dialogue.)  

Recorded script (no. of Exchange Structures) (no. of Strategic Tools) 

M: hello 
Y: hello 

M: this house is 4 season river slide 
 music house 

Y: 4 season sl…one more time  
     please 
M: this house is 4 season river slide  

music house 
Y: four season river sl…ide music 

house, ok?     
M: ok  

Y: where is your house? 
M: by the river 

by the river ok? 
Y: ok 
    …color is your house inside? 
M: purple and orange 
Y: pur…purple and orange ok? 
M: ok 
Y: how many window? 
M: 3 window  
Y: 3 window ok? 
M: ok 
Y: how many door? 
M: 1 door 
   1 door ok? 
Y: ok  

M: spec…special point ok? 
Y: ok 
M: this house has a keyboard 

  You can listen to the music. 
Y: …
M: sp…special point no. 2 ok? 
Y: ok 
M: what season do you like? 
     spring, summer, fall and winter 
Y: I like winter 
M: winter, ok? 
     this house has a 4-season switch  
     you can go to winter 
     special point no.3, ok? 
Y:  ok 
M: this house has a river 
     you can slide and fishing. 

M: What do you think of my house? 
Y: great 
M: why? 
Y:4 season nice idea 

M: thank you 
    card please 
    thank you 
Y: good-bye 
M: good bye 

summon – response (1) 

nominating a topic (2) 

        clarifying by audience 

clarifying by speaker 

        clarifying by audience 

question – answer (1) 

        checking comprehension  

question – answer (2) 

        clarifying by audience 

question – answer (3) 

         clarifying by audience 

question – answer (4) 

         checking comprehension 

nominating a sub-topic with checking 
comprehension  
          (special point,1)  

          (special point, 2) with 
checking comprehension  

question – answer (5)  

checking comprehension 

         (special point, 3) with  
checking comprehension  

Asserting – endorsing (8) 

closing – parting (9) 

Repetition (Back-focusing, 1) 

Repetition (Back-focusing, 2) 
DM (1) 
DM (2) 

repetition(Back-focusing, 3) 
DM (3), DM (4) 

Repetition (Back-focusing,4)  
DM (5),DM (6) 

Repetition (Back-focusing,5) 
DM (7), DM (8) 

Repetition (Back-focusing,6) 
DM (9) 
DM (10) 

DM (11) 
DM (12) 

DM(13) 
DM(14) 

Expansion (Amplification,1) 

Repetition (Back-focusing,7) 
DM (15) 
Expansion (Re-using, 1) 
DM (16) 
DM (17) 

Notes: DM = discourse marker  
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3 ALT Robert Middleton

 (Exchange Structures & Strategic Tools) 

11 6 2
Dialogue Video transcript (no. of containing Exchange Structures and Strategic Tools in the dialogue.)  

Recorded script (no. of Exchange Structures) (no. of Strategic Tools) 

A: Hello.  
B: Hello. 
A: Welcome to France.  
   France is here.  
B: OK.  

B: What can we buy in France? 
A: In France, we can buy Mont 
Saint-Michel Special gift. 
B: Gift…Gift?  
A: OK. 
B: I see. 
A: This is wine, OK? 
B: OK. 
A: This is butter cookie, 
B: I see. 
A: Chocolate cookies, chocolate. 
B: I see. 
   Wine is red wine or white wine? 
A: Maybe, white wine. 
B: I see. 
A: Uh, taste is apple and cherry.  
B: I see. 
A: Which do you like? 
B: I like butter cookie 
A: Me, too.   

B: What can we see in France? 
A: In France, we can see Mont 
Saint-Michel. 
   Do you know Mont Saint-Michel?  
B: No. 
A: Mont Saint-Michel is church. 
B: Church? 
A: Yes. 
   OK.? 
B:  OK, I see. 
A: Mont Saint-Michel is beautiful and 

dangerous church. 
B: Why? 
A: Many people drown and died.   
  This is drown. 
B: I see. 
A: Mont Saint-Michel is on the sea. 
B: On the sea? 
A: Yes.     
B: I see. 
   Unbelievable. 
A: Sea goes down,  we can see a road. 
   This is road. 
   You can walk. 
   OK? 
B: I see. 
A: Sea goes up. 
   Sea goes up. 
   Many people drown and died. 

summon – response 

nominating a topic 

nominating the 1st sub-topic with 
question – answer (1) 

clarifying by audience      

question – answer (2) 

question – answer (3) 

question – answer (4) 

nominating the 2nd sub-topic with 
question – answer (5) 

question – answer (6)  

          
clarifying by audience  

checking comprehension 

question – answer (7)  

clarifying by audience 

       

checking comprehension 

DM (1)

Repetition (Back-focusing,1) 
DM (2) 

DM (3)
DM (4) 

Expansion (1) 

Expansion (Amplification,1) 

Repetition (Back-focusing,2) 

DM (5) 
DM (6) 

Expansion (Amplification,2)

Repetition (Back-focusing,3)  

Expansion (Amplification,3) 

DM (7) 

Expansion (Amplification, 4) 
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   OK?. 
B: I see. 
A: Quiz OK? 
   This is road. 
   How many meter can you guess? 
   Number one, one kilometer. 
   Number two, two kilometer.  
   Number three, five kilometer. 
B: Five kilometer. 
A: No, I'm sorry. 
B: One kilometer. 
A: That's right. 
   This is one kilometer. 
B: Unbelievable. 
A: Christian love Mont Saint-Michel, 

OK? 
B: I see. 

B: What can we eat in France? 
A: In France, we can eat Boeuf 

bourguignon. 
B: What's the taste? 
A: Red wine, consommé, beef, pepper, 

salt, five tastes. 
B: I see. 
   What's this? 
A: Point, please 
B: What's this? 
A: This? 
B: Yes. 
A: This is egg noodles. 
B: Egg egg pasta? 
A: Yes, egg noodles. 
   OK? 
B: I see. 
   What's this? 
A: This is beef. 
B: What this? 
A: This is herb. 
B: I see. 
A: OK? 
B: How much is this? 
A: One thousand eight hundred yen. 
B: I see. 

A: Uh, What do you think about France? 
B: I want to go to France. 
A: Why? 
B: Uh, eeto, 
   What's, What's, What's name? 
A: Boeuf bourguignon? 
B: I like Boeuf  bourguignon. 
A: Thank you. 
   Please come to France. 
   See you. 
   Have fun. 
B: See you. 

checking comprehension 

Inserting a quiz and checking comprehension
(7)

checking comprehension 

nominating the 3rd sub-topic with 
question – answer (8) 

question – answer (9) 

question – answer (10) 

clarifying by speaker 

clarifying by audience 
clarifying by speaker 

question – answer (11) 

question – answer (12 ) 

comprehension check 
question – answer (13) 

asserting – endorsing 

closing – parting 

DM (8) 

DM (9) 

Expressing politeness (1) 

DM (10)

Expressing politeness (2) 

DM (11) 

DM (12)

Framing/Completion 
(Sympathetic, 1) 

Notes: 6 , 2
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5

RQ 1, 2, 3 4 3
3

5.1 RQ1

3-8 2
4 1) 2)

3) activity 4)
1 activity

2
3

5

2 activity

4 6 be
(like, have, think, want) 61.4%

(see) 28.0% (go, play) 9.6%
100 66.3% 2 3% 9.3%

1 2
3

(e.g., “This car has four sensors.” ) 
(have, has) 54.7% 3

“think” 
(e.g., What do you think about my car?  I think 

it’s great) “think” (if, because, so, when) 
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(why, what, how) 
“think” like want

 “see” “I see”  “I see, thank you ”
“You see? It’s safe see

64.3%
3 activity

the  “a” the 60.4%
“a” 39.6%

 (productive 
competence)  (Peters, 1983, p. 71; Hakuta, 
1976, p.333; Mitchell and Martin, 1997, p. 15) 

4
50 4 5

“oh”
(Carter & McCarthy, 2006 p.115)

“hello” “good-bye”
“ok” “sorry” “please” 

5.2  RQ2

7 1) ok Back- 
focusing 2) 3) 

3
1 Back- focusing “ok”

“ok” 

2 activity
Back-focusing “ok” Amplification

Holding 
device

Amplification
Macro-organizer “ok”
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(Nattinger & DeCarrico, 1992, pp. 105-106)
Back-focusing “ok”

 (Muñoz, 2007)

3

“no  error correction” “No, sorry” “No, I’m sorry. One more 
try!” “No, sorry, Try again” 

 “please” 

5.3  RQ3

9~16 8~11 3~6
1) 2 2) Wh

3) 3

1 activity 2
1

1 3 6

2

(Swain, 1988, pp. 74; Gatbonton & Segalowitz, 
2005, p. 338) 1

2 3 Wh

, p. 67
“formulaic frames (Peters, 1983, p. 47) ”

3, 4, 5
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“What’s ?” 6 “What’s 
?”

“What’s ?” 
6

1 2
Wh

5

3 3, 6
(Morgan and Saxton, 2006, pp. 75-76)

1
6

“What’s ?” demo

(Oates and Grayson, 2004, p. 312) (Morgan and Saxton, 
2006, p.76)
“What’s ?”

 (driving 
force)
(Mitchell and Martin, 1997, p. 23) 
communicate 7 Swain (1995); McCarthy (1992) 

1

3

activity

 (McCarthy, 1992, p.108)
/

Nattinger and DeCarrico (1992, 
pp.105-107)
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(Segalowitz, 2010, p. 62-66) 
3

L2

6

6.1

3
1

activity

Wh
McCarthy 

(1991, pp.78-81) 

2

activity

3 5
2 1

1 “What’s ?”

Peters (1983) 
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1 L2

2

(Swain, 1988, 
p. 74; Gatbonton and Segalowitz, 2005, p. 338; Segalowitz, 2010, pp. 41-42) 

3 Wh

4

L2

6.2

1)
2)

3)
3

1

3 S
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V Agreement Wh-

 (Wray, 2002, p. 188) 

2

L2

3

1

1. substitutions, transformations, conversions 3
substitutions lexical variants

transformations conversions
(Rivers, 1968, pp. 

101-105)  (repetition)
(thought)

2.  
 (CBI)
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2011 CBI

 (2005) CBI

15

 (2009) 
3

activity series
 E E

E E E

3.  

6
3
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(personal communication)

4.
6

1 1

“What do you like? ” “Which do you like?” 2 did
. . . 

. . . 

6 8

–es, –d, –s

goes s s it

what
What’s this?  What color do you like?

6

(personal communication)

5. 6 Wh

Wh
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Wh

 2 4 Do you like ? Can 
you do this? 

       (personal communication)

6. 6
“When 

was it built?”, “Why was it built?”, “Who built it?”, “How long does it live? ”
“When was it built? ” “Why was it built? ” 

“What’s this?” 

(personal communication)

7

. . . . 

(personal communication)
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1
       5 10 11 5/9  2011, p. 362

 5 

5

35

45 ( )

Greeting
Activities 

 Demo
ALT : This is my car.  This car is good for a family.  

This car use solar energy.  And this is the driver 
seat.  Drivers can see if the energy is full or empty.  
So this car is good for the environment.  What do 
you think about the.energy in this car? 

HRT : It’s great.  I think solar energy is good for the 
environment, too. 

ALT : OK.  This car can change back doors.  You push  
this button.  You can make a tent.  So you can  
go to the sea and river and you can change clothes  
in the tent.  And you can go camping and you can  
sleep in the car.  Do you go camping? 

HRT : Yes, I do. 
ALT : This car is good for camping.  And you can watch 

DVDs  in this car.  If children watch DVDs in a 
dark place, it is not good for their eyes.  So this car 
has 2 special lights for watching movies.  These 
lights are good for children’s  eyes.  What do you 
think about my car? 

HRT : How about safety? 
ALT : This car has two sensors.  So when you get close to 

anything, the sensor tells you “danger! Danger!!”  
And this car has air bags.  The back seat has full 
air bags.  So this car is good for safety.  OK? 

HRT : I see.  Thank you. 

C1:  This car is good for city life. 
C2:  This car has 4 sensors.  So this car is safe. 
C3:  This car has 5 seats. 
C4:  This car can use solar energy. 

C1,C2:  Hello.  Which car is good for the future? 
C3,C4:  I think the “Small Body and Big Dream” car is 

good. This car is good for city life. 
C1,C2:  City life? 
C3,C4:  Yes.  City life in Tokyo, Nagoya and so on. 
C1,C2:  I see. 
C3,C4:  Special point, No.1.  This car has 4 sensors.  So 

this car is safe. 
C1,C2:  Where are 4 sensors? 
C3,C4:  Here, here, here and here.  This 4 sensors teach 

danger. 
C1,C2:  I see. It’s safe. 
Comments 

< >
     

ALT HRT
ALT

HRT

Greeting
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2
1 2 3 4 5 6
Types: 108 Types: 124 Types: 310 Types: 302 Types: 375 Types: 378
Tokens: 509 Tokens: 662 Tokens: 2579 Tokens: 3038 Tokens: 4521 Tokens: 4028

z z z z z z
1 be 45 6.2 be 57 6.5 be 251 11.4 be 264 11.7 be 402 13.0 you 231 9.1
2 you 38 5.2 I 44 4.9 you 169 7.5 you 144 6.2 this 226 7.1 be 211 8.3
3 what 18 2.1 you 37 4.0 I 123 5.4 I 123 5.2 you 136 4.1 I 180 7.0
4 a 17 1.9 do 33 3.5 it 88 3.7 a 92 3.8 I 132 4.0 do 136 5.2
5 I 17 1.9 can 20 1.9 a 75 3.1 see 75 3.0 the 123 3.7 see 128 4.9
6 hello 16 1.8 here 17 1.5 like 71 2.9 in 74 2.9 good 110 3.3 we 83 3.0
7 want 16 1.8 it 14 1.1 this 62 2.5 do 74 2.9 it 98 2.9 like 80 2.9
8 do 15 1.6 how 11 0.7 do 60 2.4 one 63 2.4 car 85 2.4 the 80 2.9
9 thank 11 1.0 triangle 11 0.7 house 56 2.2 the 51 1.9 a 82 2.3 to 80 2.9

10 and 10 0.8 card 10 0.6 the 52 2.0 can 46 1.7 what 80 2.3 what 79 2.8
11 in 10 0.8 eight 10 0.6 what 52 2.0 ok 46 1.7  's 79 2.2 can 78 2.8
12 it 10 0.8 good 10 0.6 can 43 1.6 like 41 1.4 have 71 2.0 this 67 2.3
13 birthday 9 0.7 one 10 0.6 hello 37 1.3 to 39 1.3 like 70 1.9 have 64 2.2
14 one 9 0.7 think 10 0.6 one 33 1.2 number 36 1.2 for 68 1.9 in 56 1.9
15 good-bye 8 0.5 five 9 0.5 have 31 1.1 this 36 1.2 rice 64 1.7 and 54 1.8
16 five 8 0.5 ok 9 0.5 please 31 1.1 we 36 1.2 and 60 1.6 a 51 1.7
17 have 8 0.5 there 9 0.5 right 31 1.1 thank 35 1.1 do 60 1.6 picture 49 1.6
18 here 8 0.5 yes 9 0.5 thank 31 1.1 what 34 1.1 ok 56 1.5 it 48 1.5
19 penguin 8 0.5 a 8 0.3 good-bye 29 1.0 that 31 1.0 pizza 54 1.4 ok 46 1.5
20 point 8 0.5 find 8 0.3 how 28 0.9 where 31 1.0 special 53 1.4 thank 46 1.5
21 how 7 0.4 for 8 0.3 that 28 0.9 grow 30 0.9 number 48 1.2 go 45 1.4
22 many 7 0.4 like 8 0.3 think 25 0.8 it 26 0.7 point 48 1.2 yes 41 1.3
23 oh 7 0.4 many 8 0.3 and 24 0.7 famous 25 0.7 thank 48 1.2 very 40 1.2
24  's 7 0.4 our 8 0.3 here 24 0.7 right 25 0.7 my 45 1.1 tokyo 37 1.1
25 my 6 0.2 the 8 0.3 ok 22 0.6 no 24 0.6 from 44 1.1 club 36 1.1
26 this 6 0.2 this 8 0.3 my 20 0.5 my 23 0.6 in 42 1.0 one 36 1.1
27 car 5 0.0 three 8 0.3 go 19 0.5 please 23 0.6 about 41 1.0 about 34 1.0
28 four 5 0.0 tooth 8 0.3 hundred 19 0.5 two 23 0.6 can 38 0.9 how 34 1.0
29 pyoco 5 0.0 two 8 0.3 card 18 0.5 want 23 0.6 see 38 0.9 want 31 0.8
30 three 5 0.0 want 8 0.3 guess 18 0.5 baby 21 0.5 because 37 0.8 at 28 0.7
31 two 5 0.0 big 7 0.2 twenty 18 0.5 gifu 20 0.5 think 37 0.8 please 27 0.7
32 when 5 0.0 four 7 0.2 who 17 0.4 quiz 20 0.5 here 33 0.7 because 26 0.6
33 your 5 0.0 seven 7 0.2 yen 17 0.4 three 19 0.4 cake 32 0.7 many 26 0.6
34 ball 4 -0.1 six 7 0.2 many 15 0.3 welcome 19 0.4 one 29 0.6 that 26 0.6
35 happy 4 -0.1  't 7 0.2 see 14 0.3 hint 18 0.4 yes 29 0.6 my 25 0.6
36 like 4 -0.1 your 7 0.2 your 14 0.3 how 18 0.4 hello 27 0.5 from 24 0.6
37 name 4 -0.1 no 6 0.1 live 13 0.2 hundred 18 0.4 we 27 0.5 number 24 0.6
38 pet 4 -0.1 thank 6 0.1 why 13 0.2 born 17 0.3 name 25 0.4  's 24 0.6
39 taro 4 -0.1 what 6 0.1 long 12 0.2 good-bye 17 0.3 please 25 0.4 why 24 0.6
40 ten 4 -0.1 and 5 0.0 shop 12 0.2 she 17 0.3 big 23 0.4 for 23 0.5
41 big 3 -0.3 go 5 0.0 two 12 0.2 spring 17 0.3 four 23 0.4 eat 22 0.5
42 can 3 -0.3 hello 5 0.0 which 12 0.2 thousand 17 0.3 that 23 0.4 buy 21 0.4
43 good 3 -0.3 let 5 0.0 block 11 0.1 know 16 0.3 how 22 0.3 name 20 0.4
44 guess 3 -0.3  's 5 0.0 on 11 0.1 on 16 0.3 very 22 0.3 o'clock 18 0.3
45 june 3 -0.3 small 5 0.0 step 11 0.1 player 16 0.3 person 21 0.3 game 18 0.3
46 let 3 -0.3 ten 5 0.0 straight 11 0.1 point 16 0.3 two 21 0.3 australia 17 0.3
47 live 3 -0.3 turn 5 0.0 three 11 0.1 really 16 0.3 why 21 0.3 hello 17 0.3
48 right 3 -0.3 which 5 0.0 yes 11 0.1 shallot 16 0.3 right 20 0.3 on 17 0.3
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49 six 3 -0.3 eleven 4 -0.2 butterfly 10 0.1 think 16 0.3 so( 20 0.3 think 17 0.3
50 snowman 3 -0.3 eye 4 -0.2 fry 10 0.1 try 16 0.3 sound 20 0.3 best 16 0.2
51 that 3 -0.3 mouth 4 -0.2 much 10 0.1 hello 15 0.2 where 20 0.3 kasahara 16 0.2
52 the 3 -0.3 nine 4 -0.2 of 10 0.1 may 15 0.2 family 19 0.2 your 16 0.2
53 bag 2 -0.4 not 4 -0.2 ten 10 0.1 when 15 0.2 bottle 18 0.2 welcome 15 0.2
54 cheek 2 -0.4 or 4 -0.2 big 9 0.0 about 14 0.2 picture 18 0.2 know 14 0.1
55 coffee 2 -0.4 ahead 3 -0.3 black 9 0.0 many 14 0.2 plastic 18 0.2 take 14 0.1
56 color 2 -0.4 animal 3 -0.3 fifty 9 0.0 shy 14 0.2 curry 17 0.2 ball 13 0.1
57 eight 2 -0.4 candle 3 -0.3 great 9 0.0 why 14 0.2 eye 17 0.2 calm 13 0.1
58 elephant 2 -0.4 dice 3 -0.3 larva 9 0.0 old 13 0.1 great 17 0.2 come 13 0.1
59 food 2 -0.4 hungry 3 -0.3 animal 8 0.0 sorry 13 0.1 me 17 0.2 mongolia 13 0.1
60 giraffe 2 -0.4 next 3 -0.3 flower 8 0.0 sport 13 0.1 mouth 17 0.2 question 13 0.1
61 heavy 2 -0.4 play 3 -0.3 four 8 0.0 surprise 13 0.1 risotto 17 0.2 star 13 0.1
62 ice 2 -0.4 roll 3 -0.3 good 8 0.0 which 13 0.1 city 16 0.1 warm 13 0.1
63 january 2 -0.4 sugoroku 3 -0.3 in 8 0.0 wow 13 0.1 hundred 16 0.1 bright 12 0.1
64 march 2 -0.4 they 3 -0.3 oh 8 0.0 chestnut 12 0.1 life 16 0.1 center 12 0.1
65 may 2 -0.4 thirteen 3 -0.3 quiz 8 0.0 flower 12 0.1 sensor 16 0.1 community 12 0.1
66 nine 2 -0.4 to 3 -0.3 seed 8 0.0 gram 12 0.1 small 16 0.1 me 12 0.1
67 no 2 -0.4 tomato 3 -0.3 color 7 -0.1 great 12 0.1 three 16 0.1 much 12 0.1
68 ok 2 -0.4 twenty 3 -0.3 fish 7 -0.1 place 12 0.1 ton 16 0.1 play 12 0.1
69 orange 2 -0.4 birthday 2 -0.4 five 7 -0.1 tree 12 0.1 vegetable 16 0.1 tajimi 12 0.1
70 pink 2 -0.4 fish 2 -0.4  's 7 -0.1 usuzumi 12 0.1 beef 15 0.1 ten 12 0.1
71 pudding 2 -0.4 juice 2 -0.4 swing 7 -0.1 big 11 0.0 croquette 15 0.1 time 12 0.1
72 rectangle 2 -0.4 orange 2 -0.4 turn 7 -0.1 fifth 11 0.0 fish 15 0.1 tower 12 0.1
73 santa 2 -0.4 red 2 -0.4 answer 6 -0.1 food 11 0.0 yakisoba 15 0.1 bath 11 0.0
74 seven 2 -0.4 sleepy 2 -0.4 because 6 -0.1 seed 11 0.0 future 14 0.1 interest 11 0.0
75 shape 2 -0.4 soda 2 -0.4 cicada 6 -0.1 too 11 0.0 of 14 0.1 minute 11 0.0
76 snow 2 -0.4 twelve 2 -0.4 egg 6 -0.1 again 10 0.0 oh 14 0.1 nice 11 0.0
77 spaghetti 2 -0.4 white 2 -0.4 fly 6 -0.1 birthday 10 0.0 grain 13 0.0 rock 11 0.0
78 again 1 -0.6 angel 1 -0.5 game 6 -0.1 six 10 0.0 long 13 0.0 school 11 0.0
79 angel 1 -0.6 bingo 1 -0.5 green 6 -0.1  't 10 0.0 solar 13 0.0 souvenir 11 0.0
80 animal 1 -0.6 bird 1 -0.5 hint 6 -0.1 year 10 0.0 akita 12 0.0 too 11 0.0
81 answer 1 -0.6 chocolate 1 -0.5 ladder 6 -0.1 your 10 0.0 hear 12 0.0 cute 10 0.0
82 bear 1 -0.6 coke 1 -0.5 leave 6 -0.1 dog 9 0.0 seat 12 0.0 eight 10 0.0
83 blue 1 -0.6 color 1 -0.5 let 6 -0.1 five 9 0.0 thin 12 0.0 feel 10 0.0
84 box 1 -0.6 count 1 -0.5 slider 6 -0.1 friend 9 0.0 engine 11 0.0 hokkaido 10 0.0
85 check 1 -0.6 dance 1 -0.5 thousand 6 -0.1 here 9 0.0 kiwi 11 0.0 player 10 0.0
86 christmas 1 -0.6 dog 1 -0.5 to 6 -0.1 of 9 0.0 make 11 0.0 really 10 0.0
87 cute 1 -0.6 drink 1 -0.5 tree 6 -0.1 park 9 0.0 safe 11 0.0 animal 9 -0.1
88 day 1 -0.6 eighteen 1 -0.5 want 6 -0.1 chinese 8 -0.1 tell 11 0.0 five 9 -0.1
89 diamond 1 -0.6 elephant 1 -0.5 year 6 -0.1 most 8 -0.1 thousand 11 0.0 fun 9 -0.1
90 dog 1 -0.6 fifteen 1 -0.5 brown 5 -0.2 okra 8 -0.1 which 11 0.0 osaka 9 -0.1
91 fish 1 -0.6 float 1 -0.5 eight 5 -0.2 only 8 -0.1 best 10 -0.1 right 9 -0.1
92 heart 1 -0.6 fourteen 1 -0.5 food 5 -0.2 they 8 -0.1 hint 10 -0.1 special 9 -0.1
93 ken 1 -0.6 from 1 -0.5 ground 5 -0.2 tottori 8 -0.1 know 10 -0.1 step 9 -0.1
94 mary 1 -0.6 hand 1 -0.5 more 5 -0.2 yakushima 8 -0.1 myao 10 -0.1 three 9 -0.1
95 monday 1 -0.6 happen 1 -0.5 nice 5 -0.2 yes 8 -0.1 nose 10 -0.1 where 9 -0.1
96 nice 1 -0.6 have 1 -0.5 or 5 -0.2 because 7 -0.1 paella 10 -0.1 art 8 -0.1
97 red 1 -0.6 in 1 -0.5 play 5 -0.2 come 7 -0.1 short 10 -0.1 beautiful 8 -0.1
98 see 1 -0.6 june 1 -0.5 red 5 -0.2 crown 7 -0.1 delicious 9 -0.1 china 8 -0.1
99 sorry 1 -0.6 know 1 -0.5 sea 5 -0.2 daisy 7 -0.1 guess 9 -0.1 first 8 -0.1

100 star 1 -0.6 milk 1 -0.5 seventeen 5 -0.2 kind 7 -0.1 hair 9 -0.1 long 8 -0.1



- 84 -

3   5
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4 5

Can you guess?
Can you guess? 
Can you guess? 
How many bballs?
How many  balls?
How many  points?
How many  points?
How many ppoints? 
This card, OK? 
This card, OK? 
This card,OK? 
A big red rectangle, OK? 
How long? Cicada larva? Under the ground? 
And turn right. OK? 
Butterfly, butterfly, how many steps? 
Egg, larva, pupa, adult, how many steps? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess?  
Swing Slider Spa Tree House, OK? 
Twelve cards, OK? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
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Why? 
Why? 
How about oone hundred fifty yen?
How about tthis name? 
How about yyou?
How about yyou?
How many ccards?
How many ccards?
How many ssteps?
How many wwindows in my class?
A plum seed, OK? 
A shy baby, OK? 
Aichi, OK? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Do you understand? 
Do you understand? 
Interview, OK? 
Interview, OK?  
May fifth, OK? 
May fifth, OK? 
May fifth, OK? 
May fifth, OK? 
Maybe one hundred years old? 
On the ground, OK. 
On the ground, OK? 
On the tree?  
Shy baby, OK? 
Shy baby, OK? 
This one? OK? 
This one? OK? 
This one? OK? 
This one? OK? 
This one? OK?  
This one? OK?  
This one? OK?  
This one? OK?  
This one? OK?  
Twenty-five points, OK? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
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Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
How about tten points?
How about ttwenty-five points?
How many ppoints? 
How many ppoints?
How many sshy babies?
How many ssports players?
Long grain? Medium grain? Short grain? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
Can you guess? 
City life? 
City life? 
City life? 
City life? 
City life? 
Chicken, OK? 
Eggplant OK? 
Fish, beef, vegetables, and yakisoba? 
Fish, beef, vegetables, and yakisoba? 
Fish, beef, vegetables, and yakisoba? 
Fish, beef, vegetables, and yakisoba? 
Fish, beef, vegetables, and yakisoba? 
Here, OK? 
Here, OK? 
Here, OK? 
Here, OK? 
Here, OK? 
Interview, OK?  
Interview, OK?  
Soy bean, OK? 
The toppings are eggplant, soybean, chicken, and seeds, OK? 

Thin eyes, OK? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
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Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
How about tthe mouth?
How about tthe mouth?
How about tthe mouth?
How about tthe shape?
How about tthis sound?
How about yyou?
How about yyou?
How many ccandles?
How many sseats ?
How many sseats ?
How many sseats?
How many sseats?
Medicine? 
Are you ready? 
Are you ready? 
Are you ready? 
Can you guess? 
Can you guess? 
Do you understand? 
Do you understand? 
Do you understand? 
Do you understand? 
How about you?  
How about you?  
Question, OK? 
Question, OK? 
Question,OK? 
Short interview, OK? 
Short interview, OK? 
Short interview, OK? 
Short interview, OK? 
Special question, OK? 
Special question, OK? 
Special question, OK? 
Special question, OK? 
Why? 
Why? 
Why? 
Why? 
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Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
Why? 
How many cclubs?
How many ssteps?
How many ssteps?
Penguin, penguin, do you live in the water?  
Can you do it? 
Can you do it? 
Can you do it? 
Is this good for our teeth or not good for our teeth? 
Is this good for our teeth or not good for our teeth? 
Can you find aa fish ?
Can you find aa fish ?
Can you find tthe eyes?
Can you find tthe eyes?
Can you find tthe mouth?
Can you find tthe mouth?
Do you like cchocolate?
Do you like ddogs?
Do you like mmilk?
Do you like ooranges?
Do you like ooranges?
Do you like ttigers?
The answer is longer or shorter? 
Do you like iit?
Do you like iit?
Do you like iit?
Do you like iit?
Do you like sswimming?
Do you like tthe fish shop?  
Do you like tthis house?
Do you like tthis house?
Do you want iit?
Do you want tthis?
Are you number two? 
Are you number two? 
Are you number two? 
Do you know aa barber?
Do you know aa cartoonist?
Do you know aa cartoonist?
Do you know mmy father?
Do you know sshallots?
Do you know sshallots?
Do you know tthat?
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Do you know tthis?
Do you know UUsuzumi Park?
Do you know UUsuzumi Park?
Do you know UUsuzumi Park?
Do you know YYakushima?
Do you know YYakushima?
Do you like cchestnuts?
Do you like cchestnuts?
Do you like cchestnuts?
Do you like ccomic books?
Do you like ccomic books?
Do you like DDragon-ball?
Do you like sshallots?
Do you like sshallots?
Can I have some AAkita komachi rice, please?
Can I have some MMyao Myao rice, please?
Can you hear the rain? 
Do you like bbananas and kiwis?
Do you like cchicken?
Do you like ccurry?
Do you like ccurry?
Do you like ccurry?
Do you like ccurry?
Do you like ccurry?
Do you like ffruit?
Do you like ffruit?
Do you like ppaella?
Do you like rrice croquette?
Do you like tthis design?
Do you like tthis design?
Do you like tthis design?
Do you like tthis design?
Do you like ttomato sauce?
Can we see shooting stars? 
Is it delicious? 
May I have your name? 
May I have your name? 
May I have your name? 
May I have your name? 
Do you have aan art club?
Do you have aan art club?
Do you have aan art club?
Do you have aan art club?
Do you have aany original mascot characters in your city?

Do you have aany original mascot characters in your city?

Do you have  any questions?
Do you have aany questions?
Do you know iit?
Do you know iit?
Do you know tthese?
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Do you know tthese?
Do you know tthis?
Do you know tthis?
Do you know tthis?
Do you know TTokugawa Ieyasu?
Do you know TTokyo banana?
Do you know TTokyo banana?
Do you like hhorses and camels?
Do you like hhorses and camels? 
Do you like kkangaroos?
Do you like kkoalas?
Do you like kkoalas?
Do you like OOkinawa?
Do you like rramen noodles?
Do you like sstars?
Do you like sstars?
Do you like tthis?
Do you like tthis?
Is this aan outside game or an inside game?
Is this CChina?
Is this VVietnam?
What's in Santa's bag? 
What's in Santa's bag? 
What's this? 
What's this? 
What's this?  
When is your birthday? 
When is your birthday? 
When is your birthday? 
When is your birthday? 
When is your birthday? 
How many eeyes can you find? 
How many mmouths can you find? 
What is small? 
When is your birthday? 
How many triangles are there? 
How many triangles are there? 
How many triangles are there? 
How many triangles are there? 
How many triangles are there? 
How many flowers are there? 
What can you see? 
Which is my house?  
Which one is an orange seed?  
What animal is this? 
What animal is this? 
What animal is this?  
What animal is this?  
What animal is this?  
What animal is this?  
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What color are you? 
What color are you? 
Where is your house? 
Where is your house? 
Who am I?  
Who am I?  
Who are you? 
Who are you? 
Who are you? 
Who are you? 
Who are you? 
Who are you? 
Who are you? 
Who are you? 
Who are you? 
How long is iit?
How long is tthe brown tape?
How much is iit?
How much is iit?
How much is iit?
How much is tthe meat ball?
How much is tthis big carrot?
How much is tthis carrot?
How much is tthis fancy cake?
What ccolor is your house? 
What sshape is your house? 
What's the cclean energy?
What's the nname of your house?
What's the nname of your house?
What's tthis?
What's tthis?
What's tthis?
What's tthis?
What's tthis?
What's tthis?
What's tthis?
What's yyour name?
Which hhouse is this?  
Which hhouse is this?  
Which sshop is this? 
How old is this tree? 
What can we see? 
What can we see? 
What can we see? 
What can we see? 
What can we see? 
What's this? 
What's this? 
What's this? 
What's this? 
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When is your birthday? 
When is your birthday? 
When is your birthday? 
When is your birthday? 
When is your birthday? 
What's a famous food iin Gifu?
What's a famous food iin Gifu?
What's a famous food iin Gifu?
What's a famous food iin Tottori?
What's a famous food iin Tottori?
When can we see aa camellia?
When can we see aa camellia?
When can we see aa Yuzu flower?
When can we see CChinese citrons?
When can we see CChinese citrons?
When can we see ccrown daisy flowers?
When can we see ddandelions?
When can we see sshallots?
When can we see sshallots?
When can we see ssunflowers?
Where is a famous place iin Gifu?
Where is a famous place iin Gifu?
Where is a famous place iin Gifu?
Where is a famous place iin Kagoshima?
Where is a famous place iin Kagoshima?
Which one is aa crown daisy flower?
Which one is aa lotus flower?
Which one is aa spinach flower?
Which one is aa Yuzu flower?
Which one is aan okra flower?
Which one is aan okra flower?   
Which one is aan okra fruit?
Which one is aan okra fruit?
Yes, which one is aan okra fruit? 
Yes, which one is aan okra fruit?
How much can we put here? 
When is your birthday? 
Where can we put the small ice cream?  
What can we make? 
What can we make? 
What can we make?  
What kind of rice is this? 
What kind of rice is this? 
What kind of rice is this? 
What kind of rice is this? 
What sound can you hear? 
What sound can you hear? 
What sound can you hear? 
What's this? 
What's this?  
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What's this?  
What's this?  
What's this?  
What's this?  
Where are four sensors? 
Where are four sensors? 
Where are four sensors? 
Where are four sensors? 
Where are four sensors? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
Where are you from? 
What's the rice's name? 
What's the rice's name? 
What's the rice's name? 
What's the special point? 
What's the special point? 
What's the special point? 
What's the special point? 
What is ddelicious?
What is rrice croquette?
What is rrice croquette?
What is tthe special point?
What is ttraffic jams?
What is ttraffic jams?
What is ttraffic jams?
What's  biryani?
What's iit?
What's nnew special point of this rice?
What's rrisotto?
What's the rice's name iin Akita?
What's the rice's name iin Akita?
What's the rice's name iin Akita?
What's the rice's name iin Bangladesh?
What's the rice's name iin China?
What's the rice's name iin China?
What's the rice's name iin Fukuoka?
What's the rice's name iin Italy?
What's the rice's name iin Niigata?
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What's the rice's name iin Pakistan?
What's the special point oof this rice?
What's the special point oof this rice?
What's the special point oof this rice?
What's the special point oof this rice?
What's the special point oof this rice?
What's the special point oof this rice?
Do you know it? 
What color is your flag? 
What shapes can you see? 
What's your name? 
What's this? 
What's this? 
What's this? 
What's this?  
Which is number one?  
Which is number one?  
What are tthe rules?
What are tthey?
What can wwe buy?
What can wwe buy?
What can wwe buy?
What can wwe buy?
What can wwe eat?
What can wwe see?
What can wwe see?
What can wwe see?
What can wwe see?
What can wwe see?
What can wwe see?
What can wwe see?
What can yyou see?
What can yyou see?
What can yyou see?
What can yyou see?
What is CChinese noodle's special story?
What is iice cream's special story?
What is tthe eggplant's special story?
What is tthe potato's special story?
What is tthe umebosi 's special story?
Where are eeggplants from?
Where are ppotatoes from?
Where is CChinese noodle from?
Where is iice cream from?
Where is uumebosi from?
What is yyour big surprise about junior high school life?

What is yyour big surprise?
Where are yyou from?
Where are yyou from?
Where are yyou from?
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Penguin, penguin, where do you live? 
What animal do you like? 
What do you hhave?
What do you hhave?
What do you hhave?
What do you hhave?
What sshape do you want? 
What sshape do you want? 
What do you wwant?
What ccolor do you want?   
What ccolor do you want?   
What dday do you want? 
What ffood do you want? 
What ffood do you want?  
How many candles do you want? 
What do you have? 
What drink do you like? 
Which animal card do you want? 
Which animal card do you want? 
Which animal card do you want? 
What ccard do you want? 
What ccolor do you want? 
Butterfly, butterfly, where do you live? 
What shape do you want? 
Which shop do you like? 
What do you think? 
What do you think? 
Where do you live? 
Where do you live? 
What aanimal do you like? 
What aanimal do you llike?
What ccolor do you like? 
What ccolor do you like? 
What  decoration do you like? 
What ddecoration do you like? 
What do you think of mmy bentou?
What do you think of mmy house?
What do you think of mmy house?
What do you think of mmy house?
What do you think of mmy quiz?
What do you think of mmy quiz?
What do you think of tthe price?
What do you think of tthe price?
Butterfly, butterfly, wwhat foods do you like?
What ffood do you like? 
What ffood do you like? 
What ffood do you like? 
What ffood do you like? 
What iinside game do you like? 
What iinside game do you like? 
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What ooutside game do you like? 
What ooutside game do you like? 
What ssong do you like? 
What ssong do you like? 
What animal do you like? 
Where do you live in Kasahara? 
Where do you live in Kasahara? 
What do you think about GGifu?
What do you think about GGifu?
What do you think about GGifu?
What do you think about mmy newspaper?
What iinsect do you like? 
What kkind of comic books do you like? 
What ssports do you like? 
Where do bbamboo shoots grow? 
Where do CChinese citrons grow?  
Where do CChinese citrons grow?  
Where do ccrown daisies grow?  
Where do iiyokan grow? 
Where do ookras grow? 
Where do ookras grow? 
Where do ppeanuts grow? 
Where do ppineapples grow?  
What animal do you like? 
What cake do I like? 
What do you have? 
How do you feel about this picture? 
How do you feel about this picture? 
What do you think? 
What do you think? 
Why do you think so? 
Why do you think so? 
Why do you think so? 
What do you think about mmy car?
What do you think about mmy car?
What do you think about mmy car?
What do you think about mmy car?
What do you think about mmy Christmas cake?
What do you think about mmy Christmas cake?
What do you think about mmy Christmas cake?
What do you think about mmy pizza?
What do you think about mmy pizza?
What do you think about mmy pizza?
What do you think about mmy pizza?
What do you think about mmy pizza?
What do you think about tthe special point?
What do you think about tthis?
What do you think about tthis?
What do you think about tthis?
What fflavor do you llike?
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What lletter do you hhave?
What ssports do you llike?
What ttopping do you llike?
What vvegetable do you llike?
Which club do you like? 
How do you play? 
How do you play? 
How do you play? 
How do you play? 
How many clubs do you have? 
How many clubs do you have? 
How many clubs do you have? 
How many players are on a team? 
How many players are on a team? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
Why do you like picture number one? 
How do you feel about KKasahara Community Center?

How do you feel about KKasahara Community Center?

How do you feel about KKasahara Community Center?

How do you feel about TTajimi?
How do you feel about TTajimi?
How do you feel about TTajimi?
How do you feel about tthe kindergarten?
How do you feel about tthis picture?
How do you feel about tthis picture?
How do you feel about TToseien?
How long do you hhave club activities in the morning?

How long do you pplay TV games?
How long do you pplay TV games?
How long do you ttake a bath?
How long do you ttake a bath?
How long do you ttake a bath?
How many friends ddo your homework for thirty minutes?

How many friends eeat dinner at seven o'clock?
How many friends ggo to bed at eight o'clock?
How many friends ttake a bath for twenty minutes?

What do you hhave?
What do you hhave?
What do you hhave?
What do you hhave?
What do you hhave?
What do you think about AAustralia?
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What do you think about AAustralia?
What do you think about AAustralia?
What do you think about AAustralia?
What do you think about MMongolia?
What do you think about MMongolia?
What do you think about mmy game?
What do you think about mmy game?
What do you think about OOsaka?
What do you think about tthere?
What do you think about TTokyo?
What do you think about TTokyo?
What do you think about TTokyo?
What do you uuse?
What do you uuse?
What do you uuse?
What time do you eeat breakfast on Sundays?
What time do you eeat breakfast on Sundays?
What time do you eeat dinner?
What time do you gget up on Saturdays?
What time do you gget up on Saturdays?
What time do you ggo to bed?
What time do you ggo to bed?
What time do you ggo to school?
What time do you ggo to school?
What time do you ggo to school?
What time do you ttake a bath?
How many diamonds are there in this box? 
What's going to happen? 
Which is bigger, A or B? 
Which is bigger, A or B? 
Do you know which one is an orange seed? 
How many eggs does a queen bee product once? 
How many people live here? 
Which shop do you want to open? 
How long does this cicada larva live under the ground? 

How long does this cicada larva live under the ground?    

Which bbentou do you like the best? 
Which mmenu do you like the best? 
Which mmenu do you like the best? 
Which mmenu do you like the best? 
What animal does she like? 
Why do you want to be a barber? 
Where were you born? 
Where were you born? 
Where were you born? 
Where were you born? 
Where were you born? 
Where were you born? 
How many ggrams did you wweigh?
How many ggrams did you wweigh?
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How many ggrams did you wweigh?
How many ggrams did you wweigh?
How many ppoints did you  get?
How many ppoints did you  get?
How many ppoints did you  get?
How many ppoints did you  get?
How many ppoints did you  get?
What ddid she want to be? 
What ddid you want to be? 
What ddo you want to be? 
What ddo you want to be? 
What ddo you want to be? 
What kind of bbaby were you? 
What kind of bbaby were you? 
What kind of bbaby were you? 
What kind of bbaby were you? 
What kind of bboy were you? 
What kind of ggirl was she? 
Where ddo the most crown daisies grow? 
Where ddo the most kiwis grow? 
Where ddo the most kiwis grow? 
Where ddo the most peanuts grow? 
Where ddo the most peanuts grow? 
Where ddo the most peanuts grow? 
Where ddo the most Yuzu grow? 
Where ddoes the most celery grow? 
Where ddoes Yuzu grow?  
Which is bigger, aa broad bean seed or a plum seed?

Which is bigger, aa tomato seed or a cherry seed?

OK, which is bigger,  a tomato seed or a cherry seed?

What does sticky mean? 
What is it like? 
Which one do you like the best? 
Which picture does this music match best, A or B? 
Which picture does this sound match better, A or B? 
Why is it good for Japanese food? 
Do you want to try the children's voice sound? 
Do you want to try the children's voice sound? 
Many cars are lined. OK? 
Many cars are lined. OK? 
Many cars are lined. OK? 
What are you recycling? 
What are you recycling? 
How much rice grows in AAkita?
How much rice grows in CChina?
How much rice grows in GGifu?
How much rice grows in HHokkaido?
How much rice grows in IIndia?
How much rice grows in IItaly?
Which car is ggood for ccustomer?



- 101 -

Which car is ggood for tthe future?
Which car is ggood for tthe future?
Which car is ggood for tthe future?
Which car is ggood for tthe future?
Which car is ggood for tthe future?
Which car is tthe best for tthe future in  our group?
Which car is tthe best for tthe future?
What picture do you like the best? 
What sweet does Hokkaido have? 
How many players are on a team? 
How many players are on a team? 
What do you like the best? 
What do you like the best? 
What do you like the best? 
What do you like the best? 
Which do you like, Sky tree or Tokyo Tower? 
Which do you like, Sky tree or Tokyo Tower? 
Which picture do you like the best? 
Which picture do you like the best?  
Do you want to ggo there?
Do you want to ggo there?
Do you want to ggo there?
Do you want to ggo there?

S Do you want to ggo there?
Do you want to rride on  these animals?
Do you want to rride on  these animals?

S What picture do you like the best for KKasahara Community Center?

What picture do you like the best for KKasahara Community Center?

What picture do you like the best for KKasahara Community Center?

S What picture do you like the best for TTajimi?
What picture do you like the best for TTajimi?
What picture do you like the best for TTajimi?

S What picture do you like the best for tthe kindergarten?

What picture do you like the best for TToseien?
What picture do you like the best for yyour house?

S When did CChinese noodle come to Japan? 
S When did eeggplants come to Japan? 
S When did iice cream come to Japan? 

When did ppotatoes come to Japan? 
When did uumebosi come to Japan? 
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5   5
3

2 R blue and yellow, ok? 

1 R by the river ok? 

1 R four season river slide  music house ok? 

3 R green and purple, ok? 

7 R in space, ok? 

4 R in the forest ok? 

5 R in the sky, ok? 

5 R jumping cloud, jumping on the cloud, jumping...jumping on the cloud, ok? 

4 R many many strawberry window ok? 

1 R ok..color is your house inside? 

3 R on the grass, ok? 

6 R on the grass, ok? 

2 R on the tree, ok? 

1 R one door ok? 

3 R one door ok? 

5 R one door ok? 

3 R one, two window, ok? 

1 R purple and orange ok? 

4 R really? 

7 R really? 

4 R red and pink ok? 

7 R silver and blue, ok? 

3 R space,city, forest, sea ok? 

1 R three window ok? 

6 R three window, ok? 

2 R two window, ok? 

1 R why? 

2 R why? 

3 R why? 

4 R why? 

5 R why? 
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6 R why? 

7 R why? 

1 R winter ok?  

6 R yellow and brown and blue, ok? 

1 how many ddoor?

2 how many ddoor?

3 how many ddoor?

4 how many ddoor?

5 how many ddoor?

6 how many ddoor?

7 how many ddoor?

1 how many wwindow?

2 how many wwindow?

3 how many wwindow?

4 how many wwindow?

5 how many wwindow?

6 how many wwindow?

7 how many wwindow?

1 special point  number three ok?

1 special point  number two ok?

1 special point  ok?

2 special point  ok?

3 special point  ok?

4 special point  ok?

6 special point  ok?

5 special point,, ok?

7 special point,, ok?

7 special.ook?

4 do you like ccake?

2 do you like eenjoy, do you like Tarzan rope?

4 do you like sslider?

2 R how what color is your house inside? 

3 R what color is your house inside? 

4 R what color is your house inside? 

5 R what color is your house inside? 

6 R what color is your house inside? 

7 R what color is your house inside? 
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1 R where is your house? 

2 R where is your house? 

3 R where is your house? 

4 R where is your house? 

5 R where is your house? 

6 R where is your house? 

7 R where is your house? 

1 what season do you like? 

1 R what do you think of my house? 

2 R what do you think of my house? 

3 R what do you think of my house? 

4 R what do you think of my house? 

5 R what do you think of my house? 

6 R what do you think of my house? 

7 R what do you think of my house? 

6 planetarium, museum, aquarium, which do you like?  
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6   5

Gift?  

Guiana Highlands? 

Hall?

Vegetables, black vegetable? 

R And deep, deep OK? 

R Bird? 

R Boeuf bourguignon? 

R Bread? 

R Cactus OK? 

R Can you guess? 

R Can you guess? 

R Can you guess? 

R can you guess? 

R Church? 

R City, OK? 

R Degrees OK? 

R Derinkuyu? 

R Egg egg pasta? 

R Fall OK? 

R Fight OK? 

R Funny chimney? 

R Japanese? 

R Jewel y,  OK? 

R Kind, OK? 

R Leg? 

R Nasca Line? 

R Nature? 

R Not Peru people? 

R On the sea? 

R One hundred Table Mountain? 

R Quiz OK? 

R Quiz OK? 

R Quiz OK? 
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R Quiz OK? 

R Quiz OK? 

R Quiz OK? 

R Quiz OK? 

R Quiz OK? 

R Sap, OK?  

R Small, small bird? 

R Sweep?  

R table?

R This?

R This?

R This?

R Ugari? 

R Under construction, OK? 

R Who? 

R Why? 

R Why? 

R Why? 

R Why? 

R Why? 

R Why? 

R Why? 

R Why? 

R Why? 

S Galapagos Penguin, how many mmeter can you guess?

S How many mmeter can you guess?

S How many mmeter can you guess?

S How many mmeter?

S How many ttree in Galapagos?

Do you know Mont Saint-Michel?  

This black is what? 

Wine is red wine or white wine? 

S Do you like iit?

S Do you like ppaprika?

What image can you guess?  

R What this? 

R What this? 
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R What,what's this? 

R What's this? 

R What's this? 

R What's this? 

R What's this? 

R What's this? 

R What's this? 

R What's this? 

R What's this? 

R What's this? 

S How hhigh is tthis?

S How hhigh is tthis?

S How hhigh is tthis?

S How mmuch is iit?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S How mmuch is tthis?

S This is how mmuch is  this ?

S What can we bbuy in EEcuador ?

S What can we bbuy in FFrance?

S What can we bbuy in PPeru?

S What can we bbuy in SSpain?

S What can we bbuy in TTanzania?

S What can we bbuy in TTurkey?

S What can we bbuy in VVenezuela?

S What can we eeat in EEcuador?

S What can we eeat in FFrance?

S What can we eeat in SSpain?

S What can we eeat in TTanzania?

S What can we eeat in TTurkey?
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S What can we eeat in VVenezuela, Peru?

S What can we eeat in VVenezuela?

S What can we ssee five thousand meter and six thousand meter? 

S What can we ssee in EEcuador?

S What can we ssee in FFrance?

S What can we ssee in PPeru?

S What can we ssee in SSpain?

S What can we ssee in TTanzania?

S What can we ssee in TTurkey?

S What can we ssee in VVenezuela?

S What's CCaPpadocia?

S What's cchurch?

S What's ffamous?

S What's KKebab?

S What's llittle?

S What's sshape?

S What's ttaste?

S What's ttaste?

S What's the SSagrada Família?   

S What's the ttaste?

S What's the ttaste?

S What's the ttaste?

S What taste? 

S Wine, WWhat taste?

S What's the ttaste?

S What's, What's, What's nname?

(How many ma) (uh)How many people live here? 

Which do you like? 

S Uh, What do you think about FFrance?

S What do you think about …MMaria Reiche?

S What do you think about CCappadocia?

S What do you think about GGuiana Highland?

S What do you think about in KKilimanjaro Mountain?

S What do you think about SSpain?

When was it built? 
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